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Introduction 
 In 1999, consequent to the transition of the Junior college into a four-year 
college, the Kyoai English Program (KEP) was implemented and a graduation goal for 
our students was set. The original goal for our students was “to be able to communicate 
in English in international situations” and more specifically to attain a score of more 
than 500 on the TOEIC test. (Akutsu, Pennington, 2000:189) As the levels of our 
entering students were so disparate, we had to implement many changes to our English 
Program to achieve those goals. The reforms can be broadly divided in to three areas. 
First, required English classes were to be divided into six different levels based on 
TOEIC scores. Secondly, required English classes would be limited in size from 15 to 
20 students per class. And finally, a unique, self-access learning system “Self-study” 
would be introduced. In a previous contribution to this journal (Akutsu, Pennington, 
2000:189), we reported on Stage One of our self study program in which we set up a 
Language Lab (LL) style self-study program for our students. This paper will report on 
Stage Two in which our language-lab type program was converted into a more modern 
CALL-based study environment. 
 
1. Review of Stage One 
 A thorough understanding of Stage One may be gained by looking at 「英語自
主学習プログラム」(Akutsu, Pennington, 2000:189) published in Volume 13 of the 共
愛論集, the predecessor to this journal. But for your convenience, a short explanation 
will be provided here.  
 We implemented a semi-autonomous self-access style learning class which we 
called Self-study. The class was student-centered, transforming the classroom from a 
teacher-centered lesson to a student-centered study environment. We presented our 
students a comfortable and quiet environment and an opportunity for learning, but it 
was necessary for the students themselves to take the initiative for their own learning. 
Our program could best be described as semi-autonomous as it differed from the 
accepted models of the time. Sheerin (1989:3) stipulates that a Self-Access facility 
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should have the following characteristics: 
 
 The primary aim of such facilities is to enable learning to take place independently 
of teaching. Students are able to choose and use self-access material on their own 
and the material gives them the ability to correct or assess their own Performance. 
By using such a self-access facility, students are able to direct their own learning. 
 
 Our program possessed many aspects of the above model but was different in 
one basic point; we did not give the students the option of freely choosing their own 
self-access materials. We chose materials for them based on two criteria, first, their 
ability as measured by the TOEIC test, and secondly based on our own experience as 
teachers. Our program aimed to highlight the students’ efforts and in the process help 
them to realize that they were improving and then give them an indication of the extent 
of that improvement. This was intended to raise student motivation and make their 
learning more effective and efficient. 
 In the process of conducting Stage One of our program we identified several 
problems inherent within our system. One problem was how to deal with low 
motivation on the part of some students. Checking and review of the materials was also 
one of the weak points. The method of delivering materials to the students was very 
labor intensive. And finally, providing sufficient quantities of materials at appropriate 
levels was another of our major weaknesses. After identifying these various problems it 
became apparent that a slightly different approach would be needed. 
 
2. The Change in Emphasis 
 In Stage One, tapes and materials were provided and the responsibility for 
learning was placed completely on the student. If the student was highly motivated then 
a great deal of learning could take place. However if the student was not interested then 
an excellent opportunity was simply lost and the attempt ended in failure. This type of 
passive learning was not very good at motivating the students. We needed something 
different. We began to look at new developments. 
The timely introduction of the powerful and relatively inexpensive desktop 
computer seemed to promise more opportunities and a different approach. As Fotos and 
Brown (2004: 5) were later to report, the 1990s ushered in the use of computers and 
software programs making it possible  
for the cognitive model of language learning that aim to stimulate students' 
motivation, critical thinking, creativity, and analytical skills rather than merely 
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the achievement of a correct answer or the passive comprehension of meaning. 
The introduction of the desktop computer paved the way to a more active or 
interactive approach to language learning and introduced a new meaning to 
“autonomous” learning. Additionally, in the mid to late 1990s (as cited in Fotos and 
Brown 2004:6), great headway had been made, and a new innovative area called 
“integrated CALL” was made possible by  
the development of powerful desktop computers that support rapid use of the 
Internet, local area networks (LANs), multimedia, and linked resources known 
as hypermedia (Warschauer, 1996a).  
Integrated CALL opened the way for integrated learning through modules or 
combinations of different kinds of media working together. 
Currently a typical multimedia language program might allow students to do a 
reading assignment in the target language, use a dictionary, study grammar 
and pronunciation related to the reading, perhaps access support materials 
and translations in the students' first language (L1), view a movie of the 
reading, and take a comprehension test on the reading content, receiving 
immediate feedback, all within the same program. This is a highly interactive 
and individualized approach, with the main focus on content supported by 
modules instructing learners on specific skills (Kern and Warschauer, 2000). 
Carefully planned and well-developed CALL materials seemed to hold great promise 
for solving many of the problems we had identified in our Self-study Program.  
  
3. Implementation of Stage Two 
 It soon became evident that if we were to have a successful program, motivate 
the students and meet the needs of all students at the varying levels, we would need a 
more modern and flexible approach. With the proliferation of the computer as a study 
tool and the availability of more and more computer based study aids, new windows of 
opportunity were opened up to our program. In Stage One, we had already made some 
headway in having our higher-level more-motivated students study with computers and 
CD-ROM based materials. These experiments by our higher-level students laid the 
groundwork for Stage Two. And by 2000, we felt confident enough to purchase 
computers for everyone and convert our traditional LL system into a basic CALL-type 
classroom. The conversion is still an on-going process covering several stages but in 
this paper, Stage Two the foundation stage, will be introduced in some detail. 
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3. The Classroom 
 Being strapped for funds, as most small colleges are, we have had to start small 
and build up. As much as possible, we tried to keep our conversion costs to a minimum. 
We planned to use the same classroom as we had used for our language lab and simply 
removed the tape recorders from the desks and installed small-frame personal 
computers into the areas which had previously held the tape recorders. The keyboard 
and monitor were placed on top of the desk, although it was a little high. In this way we 
were able to convert our traditional language lab into a simplified Call classroom 
containing 35 student consoles and a server. Using the existing facilities of the language 
lab classroom and desks made it convenient to wire the intranet for the 35 computers 
and to provide electricity in a safe environment to each of the 35 consoles. In this way, 
we are able to convert from a language lab to a simple but not too comfortable 
CALL-based intranet at a minimum of cost. 
 
4. The Study materials 
 We chose for our main study materials the ALC Net Academy Standard Course 
produced by ALC, an English materials publishing company which had just launched 
ALC Net Academy, an English Language Leaning System utilizing computer networks 
in 1998. The Standard Course was a TOEIC preparation course and consisted of a 
reading section and a listening section, each comprising 50 units at five different levels 
and ten practice TOEIC tests. Please see the appendix for details of this material. 
 We chose this program for several reasons. First, it was TOEIC preparation 
oriented. Secondly, it had 50 lessons each of listening and reading at five different levels 
so there would be something for everyone. Also, with five different levels, students 
would be able to work their way up and this would help encourage motivation. We also 
hoped that the ten Practice Tests would help the students become familiar with the 
structure of the TOEIC. Finally, the program had a self-contained course management 
system. Each student’s weekly progress was carefully monitored and recorded; which 
lessons were studied, how many minutes were spent on each exercise and the scores for 
the quizzes was recorded by the system. Personal results could be viewed by the student 
and this tended to help improve motivation in many cases.  
 
5. Merits of the ALC Program 
 The ALC Net Academy program was found to be very appropriate for our 
needs in many respects. It complemented our existing program so well that very few 
changes had to be made. At the same time, it helped us to overcome many of the 
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problems we had encountered during Stage One of our Self Study Program. Firstly, it 
allowed us to continue our teacher-guided student-centered approach to self-learning. 
Secondly, with five levels, it provided something for everyone and with a total of fifty 
lessons there seemed to be ample materials for everyone. The length of each lesson was 
also very appropriate, allowing for the study of one listening and one reading lesson of 
forty-minutes each during the 90-minute class period. For the students who started at a 
lower-level, fifty lessons and ten practice tests proved sufficient for two year’s work in 
the self-study class. 
       As all materials were already prepared and were delivered by the system, it 
proved to be a very friendly system freeing the language assistant for more important 
tasks of assisting and guiding the students in their studies. The simplicity of the system 
made it a very easy program for all students to use, even students who had never used a 
computer before. Finally, the system offered an easy and tireless method of practicing 
the whole lesson or just certain parts over and over again until mastery was achieved. 
The quizzes were graded immediately, and the students were given immediate feedback 
on their scores and provided with advice to help overcome their mistakes. All in all, it 
provided a real improvement to our Self-study Program.  
 
6. Limitations of the ALC Program 
 No program is perfect and of course, the ALC program has its weaknesses as 
well as its strengths. Although 50 lessons seemed to be quite sufficient at first, we soon 
found that our higher level students quickly ran out of lessons. We became busy 
providing other materials for them. Furthermore, the level seemed to top out at around 
TOEIC 500, so once again it wasn’t sufficient for the high-level students. Another 
shortcoming was the nature of the confirmation quizzes. They were too easy and too few. 
We had to provide our own in-house quizzes. Furthermore the materials were integrated 
to a certain extent but were not as sophisticated as we would have preferred. 
 Finally we found the management system to be lacking in some areas. The total 
amount of working time was recorded but there is no way to know if the student was 
studying or just doing other work with the program open. We had to provide other 
means to assess the amount of work done by the student.  
 
7. Issues to be resolved 
 Although Stage Two proved to be a real improvement over Stage One, and 
solved many of our problems, we still found many areas in our program which needed 
improvement. We needed more units for our middle and upper level students. We also 
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needed lessons which were more difficult for the higher level students. We also needed 
a system to keep the students engaged for the whole class period and a more effective 
system of evaluating their progress. We also realized that our students were weak at 
grammar and writing and these needed to be addressed as well as listening and reading. 
 
Conclusion 
In Stage Two, we replaced our LL-based self-study program with a CALL- 
based one. We were able to solve some of the problems that had been identified in our 
old system; problems of motivating our students, problems of providing an ample 
number of lessons at varying levels, how to lessen the burden on the assistant and 
problems with monitoring a large group of students at one time.  
However, some problems still remained and others became evident during the 
running of the program. As the ALC Standard Course topped out at about TOEIC 500, 
there was a shortage of materials at the higher level. The quizzes were too simple; all of 
one pattern, and the number of questions were too few. Finally the course management 
system was found lacking in some of its monitoring capabilities. These shortcomings 
will be addressed in Stage Three. 
In summary, we found our new CALL-based system to be a great improvement 
over our LL-based system. However, we also identified some shortcomings in the 
system and some areas of improvement for Stage Three.  
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Appendix 
The ALC Net Academy Standard Course 
 The Standard Course is a TOEIC Preparation course consisting of 3 parts, 50 
units for listening improvement, 50 units for reading improvement and 10 units of 
TOEIC practice exercises. Each unit contains sufficient work for 30 or 40 minutes of 
study. In the first class, students need to take a level placement test. It contains a 
listening and a vocabulary section and based on the results, students are assigned to 1 of 
the 5 levels of the course. 
 In each listening Improvement unit there are the following sections: Step 1 
called First Listening which allows students to listen to all or only certain parts of the 
listening passage; Step 2, Quiz Time, contains 3 multiple choice questions about the 
listening passage; Step 3, Discovery, which allows the student to see the text while 
listening, also a Japanese translation can be toggled on or off; a speed listening showing 
the complete text or the text with blanks or no text and allows the student to listen at 
five different speeds from slow to expert; and Step 5, Review, which allows the student 
to see the whole text with mouse over glossing along with the Japanese translation. The 
review section also allows student to add words to their own personal word bank for 
later study and to print out a copy of the English text as well as the Japanese translation 
for later study. Finally, on closing the program the student is given a choice of marking 
the lesson “complete” or “in progress.” If the student marks the lesson as in progress, 
future work on the lesson will be possible, otherwise the lesson is closed. 
 The reading Improvement units also contain 5 steps. In Step 1 called First 
Reading, students read at their own pace and measure their reading speed in words per 
minute (WPM). Step 2 is Quiz Time and contains 3 true or false questions about the 
reading. Step 3 is Discovery and shows the text with Japanese translation and mouse 
over glossing for key phrases. Students are allowed to add unknown words to their own 
personal word bank. In Step 4, Speed Reading, students are asked to read the passage in 
4 different ways: “Phrase 1” allows students to read phrase by phrase. The students 
advance to the next phrase by clicking the mouse. “Phrase 2” shows the reading phrase 
by phrase at timed intervals. “Keyword” practices skimming by showing the entire 
passage in dimmed text with keywords highlighted at timed intervals starting from the 
beginning and going though the whole text. Finally “Paced” shows the text line by line 
at timed intervals. Step 5, Review, give the students an opportunity to see the whole 
passage as well as a Japanese translation. Keywords in the English text are glossed with 
a mouse-over glossary. Unknown words may be added to the students’ personal 
word-bank and studied later. Printouts of both the English Text and the Japanese 
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translation may be made. Finally, on closing the program the student is given a choice 
of marking the lesson “complete” or “in progress.” If the student marks the lesson as in 
progress, future work on the lesson will be possible, otherwise the lesson is closed. 
  The ten TOEIC Practice Tests follow this format: There are three parts to each 
test: a listening section, a reading section, and an analysis section. The four parts of the 
Listening section correspond to the first four parts of the TOEIC Test. The three parts of 
the reading section also correspond to parts five six, and seven of the TOEIC Test. The 
analysis section shows the students result for the test question by question. A TOEIC 
equivalency score is also calculated. Finally students are shown the text and Japanese 
translations of the questions they have missed and an explanation of the question is 
provided. Finally, on closing, the student is given an opportunity to study more 
questions of the type they have missed in this test. 
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要旨 
共愛の英語自主学習プログラム 
ステージ２ 
ペニントン・ウェイン 
1999 年に共愛学園女子短期大学が共愛学園前橋国際大学に移行した時、本学は共愛英語
プログラム（KEP）という新しいプログラムを導入した。このプログラムの最大の特徴は学
生たちのために卒業に向けての明確な目標を掲げるものであった。これらの目標を達成す
るためにこのプログラムに次の３つの分野をとりいれた。第一に英語必修クラスは TOEIC
の点によって 6 つのレベルにわけること。第二に各クラスのサイズは 15 人から 20 人にす
ること。第三にセルフスタディという自主学習システムをとりいれること、であった。 
この研究では、LL方式のステージ１を変えて、より現代的で新しい CALL方式をとりいれ
たステージ 2 のセルフスタディプログラムについて、メリットとデメリットを含めて紹介
する。 
ステージ 2 はステージ１と比べると非常に革新的で大きな進歩であったが、まだ改良の
余地が多くあり、その弱点についてはステージ３で取り組んで行く予定である。 
